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InteractiveInteractive  
Read AloudRead Aloud

▶ Interactive read aloud involves teaching 
 reading a book with set opportunities for
 children to engage before, during, and
 after the text read.  Opportunities can
 be for:

- developing ideas about story: characters,
 setting, retelling plot, thinking about
 themes, having a discussion about the story;

- developing knowledge about how the printed 
code works: listening for sounds in words or 
rhyme; and

- developing and expanding vocabulary.
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Explicit and robust vocabularyExplicit and robust vocabulary
teaching using reading aloudteaching using reading aloud

Tier two words are vital to academic success. 
They are also difficult to learn incidentally through 
conversation.

Book contexts offer powerful opportunities for many 
reasons: 

▶ the story structure means the children are 
engaged in the context and the story is a powerful 
teaching opportunity;

▶ the concepts in the book are generally
 ones young children will understand;
▶ any pictures in the book support the
 understanding or create opportunities
 for thinking and discussion; and
▶ even if the language is simple, the concepts
 can be opportunities to expand word
 knowledge.
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The three tiers ofThe three tiers of
vocabularyvocabulary

Tier 3
Domain specific

academic vocabulary
eg atom, evaporation, solar

Tier 2
High-utility academic vocabulary more common
in written texts, used across contexts eg cautious,

respond, purpose, feast

Tier 1
Everyday words familiar to most students, primarily learned through

conversation eg dog, table, talk, run, on
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The importance ofThe importance of
tier two vocabularytier two vocabulary
▶ Tier two words are vital to academic success.

▶ Tier one words are picked up through
 oral language.

▶ Tier two words take much  longer to acquire.

▶ Learners benefit from explicit and robust instruction 
for best understanding.
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Criteria for selectingCriteria for selecting
tier two wordstier two words

▶ Importance and utility: words that occur in written 
text and across a number of domains; words that have 
import for the meaning of the story.

▶ Conceptual understanding is in place: children 
understand the general concept; can be described in 
terms that children understand but the word itself may 
be a more mature way of expressing something they 
know.

▶ Instructional potential: offer a variety of contexts in 
which the word can be explored.
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Framework for teachingFramework for teaching
vocabulary using a picturebookvocabulary using a picturebook

▶ Read the text for enjoyment and for its storyline. 

▶ Select three to 10 tier two words for teaching.

▶ Over a series of lessons explicitly teach the selected 
words.
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How to teachHow to teach
the wordsthe words

▶ Child-friendly definition: children say the word.

▶ Show the word in the story context.

▶ Describe the word out of the story context.

▶ Choose ways for children to interact with the word. 
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Ways to interactWays to interact
with wordswith words

▶ Give reasons, examples, or ask questions for the word.

▶ Engage children in creating an action and indicating 
example or non-example.

▶ Using the words in class talk or writing; children create 
examples.
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▶ Practice and reinforcement over 
 time are needed on top of explicit
 explanation. 

▶ Words are learned incrementally
 through the creation and
 strengthening of many connections to the new words. 

▶ The nature of reflective and responsive teaching is 
that you would continue to make use of these words 
over time as you can.

Continue to practiceContinue to practice
and use the wordsand use the words
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▶ Select some tier two words from a picturebook that 
you would share with your class.

▶ Look up definitions for the words in dictionaries 
(teacher planning step).

▶ Think about the definition from a young learner’s 
point of view:

 - What difficulties might the definitions pose?
 - How might you help make the definitions more   

 specific?
 - What everyday language could you use?

▶ Create child friendly explanations for a selected 
word.  Anchor your definition by using words such as 
something, someone, or describes.

Teacher planningTeacher planning
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▶ Tell the children the definition.

▶ Asking the children first can set them up to fail and also 
might embed a wrong meaning for young listeners. 

▶ It is also best to stay with one meaning of the word at 
first when it is a word that may have several meanings. 
Once one meaning has been solidified, other 
meanings can be examined.

Word definitionsWord definitions
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▶ Selecting Tier Two words from the text. Many 
books for children use rich vocabulary that fits Tier 
Two criteria.

▶ Concepts that a teacher can expand the 
vocabulary.  Using concepts in the book means that 
even if tier two words are not used by the text itself, 
you might still use the book for expanding vocabulary. 

Two types of opportunitiesTwo types of opportunities
for instructionfor instruction
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Lesson PlansLesson Plans
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BOOK TITLE: My Cat Maisie by Pamela Allen
Tier Two words from the 
book:

Stray, scruffy, lapped
snuggled, squeezed, leapt
blurted, exclaimed, murmured

Read the story: During reading it can be appropriate to briefly define some words.  For 
example: You could define “stray” by saying “a stray is something that 
doesn’t have a particular home” as a brief aside to the story reading.  
Another option is to provide an action that might help with a word. For 
example: You could create and action for curled as you read that word in a 
sentence.

Close look at selected 
words
Tier Two words from the 
book:

Squeezed; leaping; snuggled
Stray; scruffy

WORD:  SQUEEZE
Child-friendly definition: Squeeze: to squeeze means to be pushed really tightly between two 

things; hands can squeeze things or you can squeeze between things that 
are close, like a wall and a tree.

Children say it: Get children to say the word, perhaps with actions with hands.
In the story context: The cat squeezed under the gate, between the gate and the ground. She 

had to squeeze because she was in a hurry to get away from Andrew and it 
was quicker than jumping over the gate.

Out of the story context: We squeeze juice out of a lemon by squashing it in our hand. You might 
have to squeeze into a small space if you are playing hide and seek.

Choose some activities to encourage children to interact with the words
Questions, reasons, 
examples:

OR

Making choices:

If the teacher asks you to sit between two of your friends on the mat, you 
might have to squeeze into the gap.

When you have a hug sometimes you feel like you want to squeeze the 
person because they make you feel happy.

If the situation is one of squeezing, say “squeeze” out loud
• You are patting a dog
• You hold on tightly to stop from falling off the swing
• You are making a figure out of dough and you have to push the dough 

tightly
• You are jumping on a trampoline
• Your togs are full of water and you have to try to get them a bit drier 

before you put them in your towel

Can you think of a time when you squeezed something?

My Cat MaisieMy Cat Maisie
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WORD:  LEAPING
Child-friendly definition: Leaping is an action that is like a very high jump. You might have to leap 

over a hole or a cat might leap onto a branch.
Children say it:
In the story context: The dog was leaping on Andrew and making him feel scared.  The cat leapt 

up onto Andrew’s bed.
Out of the story context: A dancer can leap in the air.
Choose some activities to encourage children to interact with the words
Questions, reasons, 
examples:

If you come to a large puddle covering the footpath, you might have to 
leap over it.  You are leaping over the puddle.  You leapt over the puddle.

WORD:  SNUGGLED
Child-friendly definition: To snuggle means to get close into someone or something that is usually 

soft.
Children say it:
In the story context: Maisie came back and Andrew stroked her gently and she snuggled into 

his arms.
Out of the story context: You might snuggle into a large bean bag to get comfortable for a rest.
Choose some activities to encourage children to interact with the words
Questions, reasons, 
examples:

OR

Making choices:

If you have a warm bed and a soft toy, you might feel that you are 
snuggling up.

Call out snuggle if the situation is a snuggle
• You are running to the park
• You are swimming in the pool
• You pick up a pet rabbit to feel its fur
• A parent is holding a baby

WORD:  STRAY
Child-friendly definition: When something is a stray it means it doesn’t have a home to go to or 

someone to look after it.  It is when something doesn’t belong.
Children say it:
In the story context: The story said that Maisie was a stray cat, which means she didn’t have 

anyone looking after her; she didn’t belong to anyone so it meant that 
Andrew could have her as a pet.

Out of the story context: You might snuggle into a large bean bag to get comfortable for a rest. If 
someone has very neat hair but a few hairs are out of place they might 
be called stray hairs because they have got loose and don’t look like they 
belong.

Choose some activities to encourage children to interact with the words
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Questions, reasons, 
examples:

OR

Making choices:

Now that Maisie has become Andrew’s pet, she is no longer a stray.

Say “stray” out loud if you think this is stray
• You have 10 marbles and you put them all in a dish
• One of the marbles rolls out of the dish and is by itself
• A mother cat has 3 kittens and she is feeding them
• A bird flies out of its cage into the neighbourhood.

WORD:  SCRUFFY
Child-friendly definition: When something is scruffy it looks untidy or messy.
Children say it:
In the story context: The stray cat is described as scruffy, which is a clue about being a stray.  She 

has no-one to look after her so she gets untidy.
Out of the story context: When I write very fast, my handwriting looks very scruffy.
Choose some activities to encourage children to interact with the words
Questions, reasons, 
examples:

OR

Making choices:

Act or draw:

If you play in the wind and then come inside your hair might look a bit 
scruffy.

Say ‘scruffy’ out loud when the sentence means scruffy
• Someone has their best clothes on ready for a party
• When you first get out of bed in the morning and you haven’t brushed 

your hair
• A dog has been rolling around in the dirt
• The clothes are neatly folded in a pile

Draw some lines that are scruffy. Draw some lines that are tidy.

‣ ‣   RETELLING THE STORYRETELLING THE STORY
Provide opportunities for children to retell the story.

Story mapping can be useful.

You might select five or six of the pictures and use to help children retell the story:

1. Andrew wanted a pet but he didn’t have one.

2. A stray cat came and he played with her but he was too rough.

3. The cat ran away and when Andrew followed, he found Lobo the dog.

4. Lobo wanted to play with Andrew but he was too rough.

5. Andrew ran away and home to his mum who gave him a hug.

6. The cat came back.  Andrew called her Maisie and was gentle and kind to her.
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BOOK TITLE: Dogfish by Gillian Shields/Dan Taylor
Possible Tier Two 
words:

In book:  Explain soothing, irritated, sorrowful, afford, ordinary.
Concept from book:  convince, persuade

Introduce and read 
aloud:

Utilise picturebook cues such as title, cover picture, etc to introduce the book.
Use the endpapers or title page to establish clues you can see that establish 
storyline.
Connect the title to the cover picture.

First read: Point out the clues as necessary, e.g., he has written ‘a dog’ on the shopping list.
Discuss: What are the reasons Mum said he couldn’t have a dog?

What are his responses?
Day 2-5
Retell:

Retell with a story map.

VOCABULARY EXPANSION
Choose an action that 
denotes the word.
Children might suggest 
an action after your 
definition.

In story Out of story Examples/non-examples.
Use the ACTION if it is 
an example.

WORD:
Explain
Tell someone about 
something they don’t 
know
Children say the word
ACTION:
Taking action with hand

I explain that goldfish ... Your teacher explains 
about words

Mum tells me how to tie 
my shoelace.
I watch TV.
I tell my friend how to 
get to my house.

WORD:
Irritated
Something annoying or 
a nuisance
ACTION:
Poke your arm

Mum looks irritated The mosquito is buzzing 
around you when you 
are trying to sleep

I am listening to a story.
The tap is making a loud 
dripping noise.

WORD
Afford (or not afford)
To have enough money 
to pay for things
ACTION:
A money action

How can we possibly 
afford to feed a great 
big hungry dog?

I was saving up to afford 
a holiday.

I am reading a book.
I have money to buy a 
new game.
The man cannot pay his 
bill.

DogfishDogfish
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BOOK TITLE: The Great Paper Caper by Oliver Jeffers
Possible Tier Two 
words:

Agreed, blamed, solid, alibi, mysterious, investigation, judge, examined, 
evidence, culprit, advanced, interrogation, confessed, gather

Introduce and read 
aloud:

Utilise picturebook cues such as title, cover picture, etc to introduce the book.
Use the endpapers or title page to establish clues you can see that establish 
storyline.  The picture is of a bear, an axe, chopped trees.  The endpapers show 
paper airplane instructions and then on next page a lone paper dart.  Title 
page has all the characters.

First read:
I ask children to listen 
and hold on to any 
ideas or questions until 
we finish

Read.  Emphasise the story that is in pictures and not in the words.  Sometimes 
just pointing to a clue that is in the illustrations is enough.
As appropriate, you might give a definition for a tricky word or do an action, 
e.g., A judge (person who make a decision in court); alibi (having a reason you 
can’t be guilty).

Discuss: Using picture walk, go through the happenings and what children noticed or 
thought about.  Think Pair Share or class discuss.  I wonder ...; look at this clue ...

Day 2-5
Retell:

Using the pictures, recall the main points of the story.  You could create a story 
map.  Get input from class.

VOCABULARY EXPANSION - Choose one to three words per day
Choose an action that 
denotes the word if you 
can.

In story Out of story Examples/non-examples.

WORD:
Agreed
When we think the 
same about something, 
we agree
ACTION:
Nod

Branches they agreed 
should not be 
disappearing

We all agree on fish 
and chips for dinner

I like coffee but you don’t.  
Do we agree?  We both want 
to go to the beach today.

WORD:
Solid
Something is strong and 
reliable.
ACTION:
Fist into palm of hand.

They had a solid alibi.  
This means we can 
believe it.

A rock is solid.
You can do solid work.

I splash in the water.
I stand in mud.
I stand on a rock.
I am a reliable friend.

WORD
Examined
To look carefully
ACTION:
Use hands to make 
binoculars for eyes

They examined every 
leaf.

I looked carefully at all 
the work in your book.

I am lying on the beach.
I looked carefully at a 
beautiful shell.
I read the sentence by 
carefully using all the letters 
to make words.

The Great Paper CaperThe Great Paper Caper
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▶ Beck, McKeown, & Kucan (2013). Bringing words into 
life: Robust vocabulary instruction. New York: Guilford 
Press.

▶ Teachers in the Teaching to Ensure Progress in Literacy 
(TEPiL) project

▶ These slides are an adaptation of the information 
developed for the Massey University Early Literacy 
Research (2015-2017) and the TEPiL project (2019-
2020).
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